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Abstract
The purpose of this study was to examine the effects of student choice in independent reading material.
Specifically, the research focused on student motivation, engagement, and enjoyment of reading in
classrooms where choice is offered versus those in which texts are assigned by the teacher. Data was
collected through multiple student surveys and researcher observation of student behavior. The students in
this classroom gave before and after information about their reading interest and self perceived growth.
The results of this study were used to determine whether the freedom of choice in a student’s in class
independent reading material fostered an increase in other positive literacy outcomes.
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CHAPTER 1
INTRODUCTION
Introduction
While some students fall in love with reading from the first moment they crack open a book,
others approach the task with dread or apathy. The experiences some children have had with reading have
confirmed their belief that working to be a better reader is not something to be valued. The challenge their
teachers then face is that it is well known that one of the best ways to become a better reader is by doing
additional reading, the very thing they shy from. In response to this often repeated teaching adage, many
quality English teachers desire that their students approach the task of reading with both enjoyment and
engagement. An engaged student has been found to outperform their unengaged peers in academic
comprehension and level of interest in the taught material. Motivation has been directly tied with reading
achievement in a variety of academic areas (Guthrie et al., 2013).
However, in light of the challenges and changes the 2020 Covid pandemic and following times
brought about and having several years of atypical school settings, many middle school children have not
had the desire and passion for literature instilled in them. This is especially apparent for students who
made the upper elementary transition from learning how to read to reading in order to learn during the
Covid process. While working to change and adapt these predispositions is a worthy goal, many middle
schoolers have already made up their mind as to the value and interest found in books and many teachers
struggle to create a plan that might pull their students back toward a love of reading.
Finding ways to engage and motivate students becomes a challenging goal as they encounter the
task of reading for class or at home. “Although understanding these influences is a priority of teachers,
motivation has not been a priority in research” (Conradi et al., 2013, p. 565). Nonetheless, providing
choice to students in their reading material, approach to reading, and response to literature has been
shown effective in turning the tide of resistance to books. Allowing freedom within the classroom as it
pertains to reading options can provide many benefits as research shows that students will respond
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affirmingly to making choices (Wilhelm, 2016). People, especially teens and preteens, desire autonomy.
Giving students academic liberties with some guiding parameters can encourage students to flex their own
autonomy, feeling empowered to read while developing and increasing motivation, engagement, and
enjoyment of the texts.
Brief Literature Review
Throughout the literature explored regarding encouraging reading both in and out of the
classroom, a common theme emerged that choice matters. Studies have looked at how giving students
options in things like homework tasks and classroom materials can affect student performance. While
there are many ways within a school day where students have opportunities to make their own choices,
their choice of reading material seems to have an especially strong impact on learning. Choice in text
seems tied to a student’s motivation, engagement, and enjoyment with material they are reading.
Giving choice within the classroom encourages students' autonomy over their learning. According
to Patall, Cooper and Wynn (2010), a student's increased feelings of autonomy and competency in their
environment is directly tied to the experience of higher intrinsic motivation. The argument developed that
when people felt they were given the freedom of choice, research showed motivation increases (Patall,
2013). In order for student reading to have the most impact, it needs to be rooted in personal interests and
background (Allred & Cena, 2020). Student choice and student motivation seems to be directly correlated.
Engaged reading is not a superficial process of moving through a book. Instead, it is influenced
by the students' experiences to provide a motivated and interactive environment where kids pursue
learning (Guthrie & Cox, 2001). Evidence from several studies implied that reading choice can positively
influence student engagement both with the reading material and their class. Engagement is one of the
greatest tools to release student achievement.
When a person’s interests are tied to the texts they are reading, they often have a higher likelihood
of gratification in the process of reading. Students share that reading would be more enjoyable if they
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were the ones choosing books to read (Allred & Cena, 2020). Researchers found that even fringe genres
or low lexile books, that may often be accused of having low literary merit, have benefits for students.
Taking many articles and types of research into account, a clear focus on the benefits of choice, of
many types, becomes apparent. Giving students various opportunities to have the option of the texts they
are using in class may develop higher levels of motivation, engagement, and reading enjoyment.
Statement of the Problem
The researcher observed that when several of their students did not enjoy what they were doing in
the classroom, it was challenging for them to find motivation and stay engaged. For these reasons, and
because this situation repeats in many classrooms, it seems vital that teachers allow students opportunities
to explore and discover their own interests to increase their intrinsic motivation. While some children
might still struggle with the process of reading, students who are highly engaged in the classroom tasks
are more likely to achieve academic success. Teachers may believe that they know what is best for their
students, but with making all the decisions, they hinder their students' autonomy. Giving students choice
helps them begin to understand how to advocate for their own learning as they progress through school.
This caused the researcher to question what might be effective ways to provide opportunities for
autonomy. In reading, choice can help students find genres they are passionate about, authors they want to
follow, topics that make them feel alive, and motivation to read or write their own material similar to that
with which they are engaging. The research explored the effects of implicit and explicit student choice as
it relates to their reading material and the means in which they respond to texts. There was a specific time
set aside for independent reading in class each day, but the parameters of how this time looked and
functioned was largely determined by the students.
Purpose of the Study
Helping kids become lifelong readers is a passion of many reading teachers; they may love
discussing with students about why they chose a particular book, the plot, the theme, how the characters
are developed, and why the story has impacted them. However, many students do not connect with the
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typical literature taught in many classrooms. They may engage in fringe interests or enjoy unusual
genres. In addition, some students want to see themselves reflected in what they read, while other students
are looking to escape their reality. By always selecting a whole class book for lessons, a teacher may not
be appealing to all of the students who entered their classroom. However, each child knows what they
individually enjoy and while one student might gravitate towards nature stories, another may want to deep
dive into the stories of Rick Riordan, while still another might be interested in graphic novels. If a
teacher’s ultimate goal was to make students love reading and continue to read after they leave the room,
then assisting them in discovering their reading passion was an important step in the process. If teachers
really believed that implementing student choice allowed for an increase in student motivation,
engagement, and enjoyment, it would make sense that offering opportunities for choice in the classroom
was an important next step.
Research Question(s)
How does offering students choice in reading material affect student motivation, engagement, and
enjoyment during their reading?
Definition of Variables.
The following are the variables of study:
Variable A: The independent variable was the option of book choice. Students in one 6th grade
reading classroom were given choices in what books to read during their independent reading time. A
different class was not given the same option of choice.
Variable B: One dependent variable was student motivation and participation in their reading.
This was measured using recorded teacher observations. The scores from the observation sheets were
used to compare students given choice in their reading versus non-choice reading times.
Variable C: Another dependent variable was students’ perceptions of their enjoyment of the task
of reading. Students also gave themselves a pre and post reading survey to determine changes in attitude
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and motivation. These results were also compared between classes. The scores of students given choice in
their reading versus non-choice in their reading will be compared.
Significance of the Study
Creating a learning environment where students are successful was an important goal for the
researcher. Kohn (2006) reminded that “students do better when they are given choice” (p. 30). This is an
admonition that opportunities for choice should be embedded into a student’s daily school experiences.
When students are motivated, it often reflects in academic success and increased enjoyment of school in
general. This action research study was valuable because it approached another means of choice that may
give students promote autonomy in student learning. The researcher believed that in order to learn well,
students should be engaged in their tasks, enjoy the process of learning, and be motivated to carry their
learning into other areas of education. When students are motivated, they may take what they gain from
their classroom education and transfer it to other situations where it is applicable. Making decisions,
pursuing personal interests, and using these choices to foster further learning was really at the heart of
teaching students autonomy.
Research Ethics
Permission and IRB Approval. In order to conduct this study, the researcher will seek MSUM’s
Institutional Review Board (IRB) approval to ensure the ethical conduct of research involving human
subjects (Mills & Gay, 2019). Likewise, authorization to conduct this study will be sought from the school
district where the research project will take place (See Appendix A and B).
Informed Consent. Protection of human subjects participating in research will be assured.
Participant minors will be informed of the purpose of the study via the Method of Assent (See Appendix
C) that the researcher will read to participants before the beginning of the study. Participants will be
aware that this study is conducted as part of the researcher’s Master Degree Program and that it will
benefit her teaching practice. Informed consent means that the parents of participants have been fully
informed of the purpose and procedures of the study for which consent is sought and that parents
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understand and agree, in writing, to their child participating in the study (Rothstein & Johnson, 2014).
Confidentiality will be protected through the use of pseudonyms (e.g., Student 1) without the utilization
of any identifying information. The choice to participate or withdraw at any time will be outlined both,
verbally and in writing.
Limitations.
There are a few limitations to this study. First, while the researcher worked with the students
experiencing choice, the group with assigned texts was taught by another teacher. Because of this, even
though the curriculum was aligned, experiences between the differing classrooms may have varied.
In addition, the number of students the researcher worked with is limited. Conducting research
throughout many classrooms and grade levels would give more accurate results and present a larger range
of personalities, abilities, and interests when it comes to making and benefitting from choices.
Finally, although the students were allowed to choose any book available in the school or
classroom library, some fridge genres or interests may have had limited options. For example, dirt biking
or manga are not well represented in the classroom library. While students could find these materials in
alternative settings, some types of books would need to be more deeply pursued in order to truly reach all
student interests.
Conclusions
This chapter has explored the value of giving students choice within the classroom and the
benefits it may bring about. This study investigated how giving students autonomy in their choice of
books affected student motivation, engagement and enjoyment of the material. This study helped the
researcher understand whether giving up certain elements of control in the classroom would allow
students to feel more autonomous in the classroom. The following chapter explores literature that
discusses and investigates the value and importance of student choice in the classroom.
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CHAPTER 2
LITERATURE REVIEW
Introduction
Some teachers work continuously to help their students become engaged learners, interested in
the taught content, and motivated to extend student knowledge outside of the classroom. Unfortunately,
many of the texts students are required to read do not allow for students to pursue genres or material that
interests or connects to their daily lives. Because of this disinterest, students may disconnect from their
learning by equating it to something to get through instead of something to enjoy. Many students start
their educational careers with excitement about the process of reading, only to have that passion dwindle
by the time they reach middle school. While quality teachers work to change these perceptions, often
student attitudes about books are firmly entrenched by the preteen years.
However, many studies have shown that student choice can have a profound impact on student
learning. Giving students academic freedoms and liberties can positively affect students’ perceptions on
the process of reading and books in general. When teachers are willing to release some of their control to
their students, many benefits can be seen. Research shows that students respond affirmatively to choosing
their own reading material, deciding how and where to read, and by having choice in the way they
respond to the text.
Looking for data proved to be challenging. It was difficult to find articles directly tied to the area
of research instead of things more generally linked. Searching for information about free-choice reading
led to articles on a variety of other opportunities for students to make choices in the classroom.
Specifically culling through reading journals and English teaching resources, including Reading Research
Quarterly, The Journal of Adolescent & Adult Literacy, and The Reading Teacher, proved to be more
effective as did switching search terms to things like “reading motivation” and “reading engagement.”
Other related valuable articles were also discovered by searching through the resources cited in applicable
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texts much like Hansel and Gretel following the trail of crumbs. By searching in these areas a great deal
of useful material was uncovered related to choice motivating reading.
Body of the Review
Context.
The articles used in this research describe how offering students choice in their reading material
can affect overall motivation, engagement, and enjoyment in reading.
Motivation.
While reading can transport some students to other places, invest them in fantasy realms, or
introduce them to characters that become lifelong friends, other students do not experience the same
transformative experience when opening a book. Reading is one of the most complex skills in the English
language. The process of putting together phonemes into words and then putting the words together to
construct simple sentences is complicated. Furthermore, constructing meaning from these sentences is
determined by a combination of vocabulary, structure, background knowledge, and context. Many
students begin early elementary with excitement for reading, however when they repeatedly experience
difficulty putting these steps together, it can develop a mindset that reading is not something to work at,
but rather something to suffer through. Typically by the time students enter middle school, their
motivation decreases and their perceptions and attitudes about reading are firmly established (Conradi et
al. 2013; Pennington, 2017). Teachers then need to explore what avenues motivate students in their
reading.
For most teachers, the goal is for their students to become autonomous readers, independently
evaluating and choosing material that both interests and challenges them. To do this, it may be beneficial
if students are motivated in what they are tasked to do. Motivation at times can be extrinsic behavior
driven by external rewards: either tangible, such as money or grades, or intangible, such as praise, fame,
or accolades from a teacher. Intrinsic motivation, on the other hand, is being motivated to accomplish or
learn something for its own sake out of curiosity and interest (Guthrie, Wigfield, & VonSecker, 2000).
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According to Patall, Cooper and Wynn (2010), a person may experience higher intrinsic motivation when
they also have increased feelings of autonomy and feeling competent in their environment. This type of
motivation will continue outside the classroom and therefore is beneficial for both the teacher and the
student.
Motivation as it pertains to reading can be defined as the chance of being engaged in reading or
choosing to read with given time (Gambrell, 2011). While both internal and external motivation have
been explored in a variety of settings, the studies “consistently confirm that intrinsic reading motivation is
moderately and positively related to measures of reading competence” (Schiefele et al., 2012, p. 461). In
alignment with these findings, Guthrie, Wigfield, and VonSecker (2000) cited intrinsic motivation as
being a stronger predictor of reading success than extrinsic motivation.
Research suggested that motivation increases when people feel they truly are given the freedom
of choice and are allowed to show skill and competence in their choices (Patall, 2013). This
understanding seems to imply that offering students the opportunity to choose their own texts for in class
reading may positively impact their motivation for completing their reading assignments. Schiefele,
Schaffner, Moller, and Wigfield (2012) explored the causes of internal and external reading motivation;
they found that there was a direct correlation between choice and the attitude of the reader toward the
material. In order for student reading to have the most impact, it needed to be rooted in personal interests
and background (Allred & Cena, 2020).
Therefore, by offering students the ability to choose their own books, we are ensuring they are
choosing texts that connect to their own interests no matter how unique or divergent these passions are
from the mainstream student. In doing this we raise the likelihood of their willingness to become
absorbed in the material. “The present findings suggest that when individuals feel high compared to low
individual interest for an impending task, they may have a greater preference for choosing and making
choices further enhances their motivation for the task compared to not choosing” (Patall, 2013, p. 10).
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Because of this finding in the research, there seems to be a clear correlation between student choice and
student motivation.
Student Engagement.
Student engagement has become a buzzword in educational settings and with good reason. In the
classroom, student engagement refers to the attention, curiosity, interest, and passion that students show
when they are learning. In broad terms, the idea of student engagement is founded on the idea that
learning increases when students are inquisitive, interested, or inspired, and that learning suffers when
students are bored, dispassionate, or otherwise disengaged (Allyn, 2021; Hodges, 2018). Engagement
appears in many arenas including intellectual, emotional, behavioral, physical, social, and cultural
learning. Hodges (2018) found that “Engaged students are 2.5 times more likely to say that they get
excellent grades and do well in school, and they are 4.5 times more likely to be hopeful about the future
than their actively disengaged peers” (p. 2). Engagement can be a powerful key to unlock student
achievement. When students are engaged, learning is “dynamic, sustainable and permanent” (Allyn,
2021).
When it comes to reading engagement, theorists generally agreed that a reader’s engagement with
the text was crucial to comprehension especially in the upper elementary and middle school years (Baker
& Wigfield, 1999; Guthrie et al. 2007). Engagement in reading refers to one’s effort and persistence in a
reading task and time devoted toward desired reading outcomes (Guthrie, Wigfield, & You, 2012).
Engaged reading is not a superficial process of moving through a book. Instead, “Engaged reading is
motivated, strategic, knowledge driven, and socially interactive;” it is influenced by the kinds of
classroom practices students experience (Guthrie & Cox, 2001, p. 283).
There was evidence that suggested that reading choice could positively influence student
engagement both with the text and within the classroom. Lane (2015) found that when two students
identified as needing academic or behavioral support were given opportunities to make choices in the
classroom, it resulted in a raised amount of time on task. The students were able to choose the order in
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which tasks were completed, materials used to complete tasks, or they were denied choice completely.
Researchers found that, “both types of choice resulted in increases in academic engagement time for both
students” (Lane et al., 2015, p. 501). Focusing on another area of student achievement, Ivey and Johnston
(2013) studied students’ perceptions of the outcomes and process of reading self-selected texts and
reported that choice encouraged students to read more broadly and become more engaged in reading,
often resulting in increased self-confidence and feeling of competence in reading. Finally, students given
choice in their reading scored higher on average on comprehension assessments when compared with
peers who did not experience choice. These results suggested that student choice encouraged participants
in their process of becoming engaged readers. This finding is important for teachers who may worry about
student choice affecting academic achievement as measured by mandated testing. (Miller et al., 2014) The
reality is that “engagement happens when we give our students independent reading time to read texts that
matter to them, and time to read texts of their choice” (Allyn, 2021). A fully engaged student typically is a
student who will often find success in the classroom.
Student Enjoyment.
Reading can be a transformational experience, taking readers to worlds they’ve never
encountered, meeting characters who challenge and thrill them, and immersing people in experiences that
leave them breathless. J.D. Wilhelm (2016) argued that reading for pleasure provides many benefits for
students; he asserts there are five kinds of pleasure obtained from reading: play, intellectual, social, work,
and inner pride. Each of these kinds of pleasure affects us in a different way. However, reading for
enjoyment is often not at the forefront of educational focus. Perhaps for these reasons, studies have found
that “less than one-third of 13-year-olds are daily readers. The percentage of 17-year-olds who read
nothing at all for pleasure has doubled over a 20-year period” (Lee, 2011). One possible cause of this
decline may be the texts assigned to students in school.
In a study of middle school students’ reading attitudes, teacher-assigned texts were described by
students as boring, irrelevant, and difficult to understand (Guthrie, Klauda, & Morrison, 2012). However,
while many studies included similar comments and thoughts about school mandated reading, others
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showed the opposite view could be attained, with students explaining that they would enjoy reading more
if they were the ones choosing books to read (Allred & Cena, 2020). The Scholastic Kids and Family
Reading Report maintains that the majority of kids (89%) agree their favorite books are the ones they’ve
picked out themselves (Allyn, 2021). Full enjoyment of reading comes when a person’s interests are
deeply aligned to the texts they are reading.
Because of this, offering students choice in their reading materials is one way to encourage an
enjoyment and love of reading. While an argument could be made that some books are not worthy of
being identified as literature, the researchers found that even books of fringe genres or low lexile have
merit for students. As they put it, “Our research review convinces us that pleasure reading is an
underutilized tool for addressing issues of social equality and opportunity and should not be neglected by
teachers, educational institutions or policies” (Wilhelm, 2016, p. 9). Krashen (2004) found that no
individual activity has more effects on students’ comprehension, vocabulary knowledge, spelling, writing
ability, and overall academic achievement than free voluntary reading. Giving students choice may help to
increase not only their reading capabilities but also has been shown to increase student enjoyment.
Motivation to read, time spent reading, and comprehension of the text have been shown to improve when
students are allowed to choose what they read (Gambrell, 2011). Allred and Cena (2020) assert that while
adding free choice reading time to classes could be challenging, “If these adaptations could result in a
higher volume of reading, greater intrinsic motivation to read, and future generations of high school
graduates who read consistently for pleasure, thereby sparking a lifelong love of reading, it would be a
change worth making” (p. 34).
Theoretical Framework
When looking at the idea of student choice, much can be taken from the Self Determination
Theory. The Self Determination Theory asserts that people need to feel that their choices matter, that they
have control, and that the environment they make the choices in is not coerced (Deci & Ryan, 1996).
When students are allowed to make their own choices, they usually feel more connected and interested in
their learning. Many studies have shown that “factors which enhance the experience of autonomy
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facilitate intrinsic motivation and promote internalization, whereas those that leave people feeling
controlled diminish both intrinsic motivation and internalization” (Deci & Ryan, 1996, p. 167). This
means students come to the task at hand positively predispositioned to view it favorably. Another study
also draws from this same understanding as it indicates that letting students select their own reading
material can have benefits for self motivation, perceived ability, and how much effort a student feels like
they need to invest mentally (Wijnia, 2015).
As teachers, the goal should be to encourage students to “own” their learning and become
engaged participants in their education. Patall and her colleagues (2010) agreed on the direct link between
Self Determination Theory and student motivation when she wrote, “In line with self-determination
theory, results suggested that providing students with choices among homework tasks effectively
enhanced motivational performance outcomes and that choice is an important component to creating a
classroom environment supportive of autonomy and intrinsic motivation” (p. 910). With these elements in
mind, Self Determination Theory should guide teachers to allowing students more autonomy in their
learning, freedom to make choices, and opportunities to pick their own responses.
Research Question(s)
How does offering students choice in reading material affect student motivation, engagement, and
enjoyment during their reading?
Conclusions
The majority of teachers want to teach their students more effectively and foster passion for their
content area in their pupils. Looking at the available material, it appears that choice may be one way to
bolster this mindset. Many studies have found that giving students options in the classroom affects
motivation, engagement, and enjoyment of texts. When a child is able to make their own choices about
their learning, they often have greater motivation. Students who feel connected to the content they are
reading, are predispositioned to put forth more effort and thus be more successful with literacy tasks.
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curriculum. The following chapter will explore and describe the research methods used to embed more
opportunities for student choice in my classroom.
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CHAPTER 3
METHODS
Introduction
Because engaging students with content is often a classroom goal, implementing things that are
proven to increase their interest in taught material can be valuable. With studies showing the impact and
value of providing students with choice in the classroom, more opportunities need to be given to students
to exercise their options and autonomy within the classroom. It is with these thoughts in mind that the
researcher began to explore how to incorporate opportunities for giving students choice in their lessons.
On average, an engaged student has been found to outperform their unengaged peers in academic
comprehension and level of interest in the taught material. While there are many things that are required
to be taught in the classroom, the texts are not always mandated. This chapter will explore the connection
and methodology between choice and student motivation. The researcher also worked to understand
students’ feelings of motivation, engagement, and enjoyment as they approached reading tasks within the
classroom.
Research Question(s)
How does offering students choice in reading material affect student motivation, engagement, and
enjoyment during their reading?
Research Design
Using a quantitative research design, the researcher looked at the aspects of student choice as it
applies to reading. “Quantitative research is the collection and analysis of numerical data to describe,
explain, predict, or control phenomena of interest” (Mills, 2018, p. 5). In order to see tangible, numeric
evidence of growth, this method was chosen over a more qualitative ideology. Numeric information can
easily be put into the form of a table to present to others. In addition, because the researcher was a teacher
using the information to guide and affect students in her own classroom the study falls under the category
of action research design.
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The study is quasi-experimental because groups had already been broken down by class and so
were not truly randomized. The established class periods made natural groups which to compare. One
group was given a book assigned by the teacher (the control group) while the other class was given
freedom of choice (the experimental group). The students' motivation, engagement, and enjoyment
(dependent variables) were influenced by the option of reading choice (independent variable).
Setting
The study took place in a rural, Minnesotan vacation town known for its access to lake life.
Although the winter population sits around 10,000, this town more than quadruples in the summer.
Because of this, and its regional pull for the surrounding smaller communities, the amenities located in
this town seem beyond what its population should be able to sustain.
The middle school is part of a district with approximately 2,800 students. This number has
declined slightly over the past few years with this slide beginning before the pandemic and growing more
pronounced following. Average graduation classes have declined an average of 20-30 students in the past
10 years. While the population is predominantly Caucasian (75%), there is a large Native American
community (21%) based on its proximity to a nearby reservation. The school system south of the district
has a large immigrant population and over the last five years, there has been a slight increase in students
from other countries moving into the community.
There are two elementary schools located in the district and they have drastically different
populations. 38% of the total students in the district are eligible for free/reduced lunch. However when
you compare the two elementary schools, one is at 31% qualifying while the other is much higher at 52%.
One of the other challenges facing the district is a population of students with an identified IEP (27%) at
nearly double the state average (16%). Because the district is larger than the surrounding communities, it
has become a “hub” of sorts for students with needs that cannot be met at a high level in their home
district. These two factors bring additional challenges both in how to teach effectively and also in the
background knowledge many students bring to their classroom.
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Participants
Included in the research were 133 sixth grade students; all children ranged between the ages of 11
and 12. Boys and girls were divided fairly evenly. The population of the class mirrors the district with
Caucasion (72%) being predominant and Native American (22%) also having a community presence,
additionally there is one African American student, and one Vietnamese child. Within the population of
the students, 17 students (13%) have IEPs: 3 for EBD, 5 on the Autism spectrum, 8 with LD, and one
Speech need. There are 6 additional students in the classes with full pull out reading support; these
students are not seen by the researcher and were not included in the research. 40% of the students qualify
for free or reduced lunch. The family structure found with the students falls about half with two birth
parent households, and half living with single, step, or foster situations.
Sampling.
Convenience sampling was used for this action research because the students who participated in
the research were all part of the researcher’s classes or their peer teacher’s class. The entire class
population was included in the research. “Convenience sampling is when researchers leverage individuals
that can be identified and approached with as little effort as possible. These are often individuals that are
geographically close to the researchers” (Dudovskiy, 2021, Sampling Section, para. 6). By utilizing all
students from the researcher’s classroom and the one adjacent, she was able to gain information about her
specific population’s interest in and engagement with reading and ultimately improve her own teaching
practice.
Instrumentation
Two different means of data collection were used throughout the research process. Recorded
observations of independent reading time and surveys were completed throughout the unit. In order to
provide consistency, the same questions were asked of all students. One of the data collection pieces was
used to provide quantitative data regarding the students motivation and enjoyment of reading; the other
focused more on the outward image of engagement with the material.
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First to measure student’s self perception of their reading, the researcher gave a survey (Appendix
D) prior to starting the research. The students were asked to rate themselves from strongly agree to
strongly disagree on a variety of areas of reading including motivation areas, engagement in the text, and
general enjoyment of reading. The survey was given on Google Forms and took approximately 10-15
minutes to complete. Each student was given the opportunity to share their opinions of the current reading
material, past perceptions of teacher chosen texts, and preferences in approaching novels in and out of the
classroom. The same survey was revisited at the conclusion of the research to see if patterns and beliefs
had shifted for the students. The survey was based on questions used by Henk and his colleagues (2012),
limiting material to those focusing on motivation, engagement and enjoyment.
In addition, two times a week the researcher did an informal observation of the students during
their sustained silent reading time to look for off-task behaviors. The number of students obviously not
engaged with their book (by looking around the room, engaging in another activity, talking, etc.) was
recorded. Ideally as engagement increased in the book being read, off task behavior would diminish. This
information was compiled to look for patterns and outliers (Appendix E).
Because two different sets of materials were used to construct the comparison between the two
groups, patterns were able to be compared and contrasted to check for validity. Material was compared
across classes for patterns and outliers. As students' interest in their chosen books increased, the
information gathered from the surveys, time on task, and interviews corroborated that student choice
impacted student motivation, engagement, and enjoyment of their texts.
Data Collection.
This study was completed tying quantitative data to the aspect of student choice in their reading
material. The students were given a reading survey twice. They were initially given the survey at the
beginning of the school year to assess their base level of motivation and enjoyment of reading. Then the
students were given two months where 15 of silent sustained reading time was provided each day. In one
classroom, the teacher assigned the texts to be read, all chosen material was included on various
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must-read lists for middle school students and is considered among literacy industry leaders to be of high
quality. In the other classroom, students were allowed to provide and choose their own reading materials,
any school appropriate topic, any reading level. After the conclusion of these two months, the same
survey was given. Students were encouraged to be honest in their answering.
In addition, twice weekly the researcher observed her students during their sustained silent
reading. The number of students doing something other than reading was recorded and the percentage of
the class was tracked. The thought behind the recording of this information was that as a student became
more engaged in their book, off task behavior (looking around the room, engaging in another activity,
talking, etc.) would decrease. This information was compiled to look for patterns and outliers weekly and
the classroom given choice was compared to the classroom with the teacher assigned texts. The
redirection of the behaviors was consistent throughout both classrooms.
Data Analysis.
The survey information was summarized in a few ways. First, after the initial survey, the mean for
each class, whether given choice or not, was calculated for each question and compiled. After the final
survey, the same was done and the information was compared for each question to see if student
perceptions of their reading increased within the same class, but also if the percentage in a non-choice vs.
choice setting grew at a different rate.
In addition, teacher observation sheets were tallied and totaled for each week. Averages of off
task behavior were taken for each class and were compared between experimental and comparison
groups. Off task behaviors included things such as talking to a neighbor, looking around the classroom,
doodling, using the phone.
The researcher looked for trends between the two. Similarities within specific classes versus
within similar choice settings indicate other influencing factors like the time the class takes place.
However, similarities within groups who were given choice or not regardless of class period imply that
the results were impacted by whether books were student or teacher selected.

Running Head: THE EFFECT OF CHOICE IN READING

25

Research Question(s) and System Alignment.
Table 3.1.
Research Question(s) Alignment
Research
Question

Variables

Design

Instrument

Validity &
Reliability

Technique
(e.g.,
interview)

Source

How does
offering
students choice
in reading
material affect
student
motivation
during their
reading?

DV: Student
perception
of
motivation

Quasiexperimental

Student survey
completed at
the beginning
and end of the
study.
(Appendix D)

Student
survey at
beginning and
end of unit.
Teacher
observations
of time on
task

6th grade
students
4 classes
approximately
94 students

How does
offering
students choice
in reading
material affect
student reading
engagement?

DV: Student
perception
of
engagement

The study will
compare the
results in
measures of
satisfaction
between four
naturally
occurring
groups who are
given the option
of choice in
their reading
versus groups
who are
assigned books
by their teacher.

Student survey
completed at
the beginning
and end of the
study.
(Appendix D)
& Teacher
observation
tally sheet
(Appendix E)

Class structure
and the amount
of time spent
reading will
remain
consistent
between groups.
Baseline scores
will be used at
the beginning of
the study for
comparison
purposes.
Concluding
assessment will
be the same.

How does
offering
students choice
in reading
material affect
student reading
enjoyment?

DV: Student
perception
of
enjoyment

IV: Ability
to choose
books for
themselves

IV: Ability
to choose
books for
themselves

IV: Ability
to choose
books for
themselves

Student survey
completed at
the beginning
and end of the
study.
(Appendix D)

Procedures
The research took place over an eight week period of time coinciding with the start of the school
year. Before beginning the research, the researcher administered a baseline survey (Appendix D) to
understand the feelings and motivations toward reading already intrinsic in the students. All questions
were read aloud to insure student understanding of the words and content and to provide the ability to
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respond authentically. The survey was completed in GoogleForms, a platform that the students have
familiarity with and have used in the past. It took approximately 10-15 minutes to complete.
All four of the classes, whether experimental or control, were instructed on what sustained silent
reading looks like in the classroom. Students could sit wherever they would like in the classroom, were
asked to refrain from talking to their peers, and were expected to be engaged in the task of reading.
Following their reading, all students were expected to write a short one sentence response to their day’s
reading in a reading log (Appendix F). This response could be a summary, a question about the material, a
description of the characters or setting, a connection they drew, or a thought about a line from the text.
The same instructions were given to all students participating in the research.
Over the course of the following eight weeks, students were provided fifteen minutes at the
beginning of each class period to participate in reading. The time was structured to begin and end the
same in all classes. Two classes were given free choice in their reading time, given freedom to choose
their preferred genre, content, and complexity of reading. Access was provided to the classroom library
and school library for material if needed. The other two classes were given a teacher selected book to read
during their time. Other than the material, the other parameters remained the same.
Each Tuesday and Thursday, during the middle of the reading time, the teacher did a two minute
observation of the classroom. Student behavior and adherence to the reading time expectations were
monitored. The number of students showing off-task behavior was recorded on the observation sheet
(Appendix E). Examples of these unwanted actions include looking around the room, talking to a peer,
completing other work, drawing, having a closed book, and other similar behaviors. In all classes,
students noticed to be off task were redirected in a similar way. Sixteen total observations were
completed. The remainder of the class was identical in both classrooms.
At the end of the eight weeks, students were given the same survey they did at the outset of the
research. Once again, it was read out loud to make it accessible to all students and was completed in
Google forms. Responses were compiled, analyzed, and compared to the other classes and the
observational data.
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Ethical Considerations
In order to protect students throughout the study, permission was received from the school district
to complete the research (Appendix A). In addition, the researcher completed CITI training in Social and
Behavioral Research (Appendix B) Finally, parents or guardians were informed of the scope of the study
and potential risks; parental and student consent was requested and granted from all participants
(Appendix C). Names were not included in the data to protect the privacy of the participants. The
participants and their parents or guardians were informed of their right to withdraw without consequence
to the student. In addition, throughout the course of the study, the researcher checked student learning
frequently to make sure that growth was not affected by their participation.
Conclusions
This chapter discussed details and methodology of how the study was conducted. Also included
in the chapter was information about the participants of the study and the community in which they
reside. The data instrumentation and how collected information was analyzed from these students was
also described. In the following chapter, the results and findings of this research will be presented.
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CHAPTER 4
RESULTS
Introduction
The purpose of this research was to determine if giving students choice in their reading material
improved their motivation, engagement, and enjoyment in reading. With various research showing the
impact and value of providing choice within classrooms, the researcher looked for additional
opportunities for students to exercise academic autonomy. Giving children options and freedom of choice
in their book selections was viewed as beneficial to increasing the three areas of reading motivation,
engagement, and enjoyment. The students were broken into two groups and compared based on whether
or not they choose their free-reading texts or if the selections were teacher driven. Due to time constraints,
these students were only given eight weeks to complete the research. To measure motivation and
enjoyment, the sixth graders were given a pre and post survey to assess their feelings and dispositions
towards reading. Observations of student behavior was also used along with the survey to determine
engagement. The structure and timing of the silent reading block remained otherwise consistent between
the various classes.
Description of the Data
An initial Google Form was given to all students regardless of which classroom they were
assigned. They were asked a variety of questions ranking their feelings about the process of reading and
motivation towards books on a ranking scale of 5 (strongly agree) to 1 (strongly disagree). In addition, at
the end of the survey, the kids had two open ended questions asking which three words they’d use to
describe reading and a favorite book that they have read. These questions were aligned with the other data
collected to look for commonalities and trends. The book information was also used either to look for
class trends as the teacher decided whole class reading options or in choice classes to help recommend
additional books to students when they are looking for their next text to read.
The classes then began an eight week process of sustained reading blocks within the classes. For
15 minutes of each class period, the students were given time to read. Half of the students were in classes
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that allowed them to choose their reading material, while the other students were in classes where the
teachers selected the material they would be reading. Observational data was recorded twice weekly of
off-task behaviors. The researcher was looking to assess the appearance of student engagement from an
outside perspective. Obvious signs of disengagement were noted by the researcher. The students were also
asked to maintain a reading log of their daily information; this included title and author information, page
totals, and a short summary or thought about the text. This log was used to both determine student
comprehension and guide individual book conferencing.
At the conclusion of the 8 week cycle, the students were given a post survey. Generally, the same
questions were asked of the students, including some about their motivation during reading, attitudes
towards both books and the reading process itself, and the students’ feelings of success and
accomplishment in learning the skills attached to reading. However, an additional question asked the
students if and how their perception of reading had changed since the beginning of the school year.
The data collected was used to compare classes that allowed choice in student reading materials
to those who had material selected by their teacher. The researcher used the information to look for
common themes, areas of growth within the students, and off task behavior rates.
Results
While analyzing the data collected at both the beginning and end of the eight week time frame,
some common patterns emerged with students' self perceptions of motivation, engagement, and
enjoyment. By grouping the questions into bands of related information, we can compare different types
of reading responses between each different setting.
Research Question 1: How does offering students choice in reading material affect student
motivation? Some of the questions focused on the reasons why students read, looking at the roots of their
motivation. When comparing the classrooms allowing choice within their reading times to the class with
teacher-selected texts, three main questions were taken into consideration encompassing various areas of
reading motivation: because they enjoy it, to improve their skills, or to understand the content.
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Attached below, Table 4.1 gives the average of the answers given for various statements on the
survey; it also offers the amount of growth or decline in each area. Students answered between 5, strongly
agree, and 1, strongly disagree, for all prompts (see Appendix D). Because of this, the highest score a
prompt could earn is a 5 and the lowest a 1.
Table 4.1.

I know how to
find a good
book for me.

3.4

3.63

+.23

Classrooms where the teacher chooses the
texts
Average
Average
Amount of
Pre
Post
Change
3.42
+.05
3.47

I want to read a
lot so I can get
better at it.

3.35

3.56

+.21

3.71

3.5

-.21

I only enjoy
reading when
the book is
about
something I
like.

1.78

1.82

+.04

2.16

2.02

-.14

Survey
Statement

Classrooms where reading choice is
offered
Average
Average
Amount of
Pre
Post
Change

Each of the prompts had a slightly different focus. The first survey item focused on finding books
that the students believed were right for them. At the outset of both classes, the teacher gave an overview
of how to choose a book that was at an appropriate reading level and fit with a student’s interest. The
students in the classes who were then allowed to exercise that skill, self assessed they were growing at
greater than four times the rate of those having the teacher select their texts. The second prompt looked at
reading for the purpose of growth, focusing on the increase of reading to become better at the skill of
reading. While the classroom focusing on student choice saw an increase, the opposing class saw a
decline in the number of students who self-identified as wanting to be better readers. Both of these
increases are positive classroom outcomes that hint towards some of the benefits that may be found in
allowing students freedom of choice in their classroom reading materials.
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The third area of focus in Table 4.1 was slightly different as many teachers desire their students’
willingness to read a variety of texts would increase throughout the year. Because of this, the prompt “I
only enjoy reading when the book is about something I like,” is a statement that will ideally have a
decrease instead of an increase in the average response given by students. Interestingly, this is one area
where allowing students choice did not have a desired effect. It is possible that giving them the freedom to
select texts further entrenches them into the interests, genres, and styles of writing that they are already
accustomed to selecting. Rather than being more open to additional texts, these students rated themselves
less willing to enjoy alternate materials.
In reflection, the prompts for this research question could have been worded slightly differently in
order to more clearly hit the intended topic. While these ideas are related to the idea of motivation, only
one prompt speaks to it directly. An additional statement regarding the student reading for information or
learning may have fleshed out this data more fully.
Research Question 2: How does offering students choice in reading material affect student
engagement? Other parts of the survey looked at how engaged the students are as they read. Whether a
student continues to read when they go home, can recall books they did or did not enjoy, or describes
themselves as feeling focused can be hints as to the engagement level of a student. In addition, there can
be visual cues about a student’s engagement with the text they are currently reading that teachers can
identify through observation. Attached below, Table 4.2 focuses on survey statements pertaining to
student engagement.
Table 4.2.

Survey
Statement

Classrooms where reading choice is
offered
Average
Average
Amount of
Pre
Post
Change

Classrooms where the teacher chooses the
texts
Average
Average
Amount of
Pre
Post
Change

I read at home.

3.15

3.54

+.39

3.24

3.28

+.04

I can name
three books I’ve

3.98

4.25

+.27

4.28

4.42

+.14
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enjoyed
reading.
I’m able to stay
focused on the
book when I’m
reading.

3.61

3.77

+.16

3.93

3.81

-.12

In each of these areas, there was growth in the classrooms that allowed choice, especially when
compared to the other classes. The first statement looked at out of class reading as continuing to read
outside of school is optional and shows interest in and focus on what is being read. The class offering
choice has student growth averages far outpacing the teacher class, whether the in-class material is
uninteresting to the students or is not allowed to be brought out of the classroom, it has not bolstered out
of class reading in the same manner. Willingness to read at home increases the amount of reading time a
student participates in and should have a direct relationship to their ability and skill in reading as they go
forward.
By naming three enjoyable books, students are having to recall and name texts that have impacted
them. Again, the classes with growth outpaced the other classes in this area. The short answer questions
corroborated this idea when they asked, “What are one or two of your favorite books?” During the first
survey three choice students and two teacher students replied that they did not know a favorite book.
During the second survey this number went down to one choice student, but remained at two sixth graders
from the class with teacher chosen texts unaware of a favorite book. The researcher also noted that many
of the books mentioned as favorites in the second survey were ones identified in the students’ daily
reading logs (Appendix F).
Students also self-reported their rate of focus. This was one of the few areas that showed a
decrease for either class, however the class of students who were able to choose their own books had an
increase to the same degree in the affirmative that the other class decreased. This infers that students who
are reading a book they have chosen are more likely to stay engaged as they read as opposed to students
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who have these texts chosen for them. Observational data recorded twice weekly mirrored this
information as shown in table 4.3.
Table 4.3.

Week

Off task observations in classrooms
where reading choice is offered
Class 1
Class 2
Total

Off task observations in classrooms where
the teacher chooses the texts
Class 3
Class 4
Total

1

8

7

15

5

4

9

2

7

5

12

4

6

10

3

4

3

7

3

5

8

4

3

2

5

4

4

8

5

2

4

6

3

3

6

6

3

2

5

4

4

8

7

1

3

4

5

3

8

8

3

2

5

2

4

6

Total: 59

Ave: 7.38

Total: 63

Ave: 7.8

After initial classroom instruction in all of the classes about what quality silent reading looks like,
the students had a week of “practice” before recording began. The researcher would do informal
observations twice weekly looking for signs of disengagement. A tally was recorded for things noticed
such as talking to a peer, looking around the room, doodling, flipping pages, and similar activities
(Appendix E). In each instance, the student was given quiet redirection and allowed to continue
uninterrupted.
Comparing the two different settings, the rate of off-task behavior was similar between the two
classes. But a closer look at the data revealed that while the choice class started with a great deal of
tallies, their rate diminished as the kids had more practice with the process and worked to find books that
they enjoyed. Meanwhile, the classes reading the teacher chosen books remained slightly more consistent
without the same reduction throughout the eight weeks timeframe. It should also be noted that there was
one student in both class one and another student in class four who were responsible for approximately
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half of their class' tallies, both of these students have behavioral IEPs and although they expressed an
enjoyment of reading in the survey, there are moments each has a challenging time getting focused.
Research Question 3: How does offering students choice in reading material affect student
enjoyment during their reading? Finally, a few statements in the survey looked at the perceived
enjoyment that the students feel while reading or about reading. Whether students see reading as
enjoyable, value quiet reading during class, or find the process of reading to be relaxing, can affect the
way that students approach reading. Table 4.4 displays survey statements related to student reading
enjoyment.
Table 4.4.
Classrooms where reading choice is
offered
Average
Average
Amount of
Pre
Post
Change

Classrooms where the teacher chooses the
texts
Average
Average
Amount of
Pre
Post
Change

Reading is an
enjoyable
activity for me.

3.45

3.88

+.43

3.67

3.81

+.14

I enjoy quiet
reading time at
school.

3.92

3.98

+.06

4.15

4.08

-.07

I think reading
can be relaxing.

3.7

3.76

+.06

3.89

3.78

-.11

Survey
Statement

An argument could be made that in enjoyment, more than any of the other areas, the benefits of
allowing students choice in their reading materials are seen. In all three prompts, the choice classroom
saw growth while the teacher chosen class saw a decrease in two of the areas. In one of the more dramatic
differences, asking students directly if they enjoy reading resulted in three times higher growth in
classrooms where the children were allowed to pick the texts and materials they were using. This leans
toward the idea that students are more apt to enjoy things where they have autonomy and choice built into
their day.
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While finding reading relaxing and enjoying quiet reading are directly correlated to finding
enjoyment in the process, these prompts also connect to a child’s ability to stay focused for longer periods
of time. Because of this, there may be other things at play in the data. Depending on the makeup of the
class, students may react differently to the idea of reading “quietly” and answer the survey as such. While
a student may enjoy reading, this additional addendum could affect the responses.
Although not quantitative, the surveys also provided some insights based on the students'
responses to the open ended questions. Table 4.5 shows the response rates to the question “Has your view
of reading changed since the beginning of sixth grade? How?” In looking at the students’ replies, there
was a significant increase in positive responses in the class that offered students the chance to choose their
own reading material and texts. They replied with a higher percentage of affirmative responses compared
to the other setting of students. Moreover, the explanation of how they had changed revealed some
interesting differences.
Table 4.5.

Open Ended
Question
Has your view
of reading
changed since
the beginning of
sixth grade?
How?
Sample
responses

Classrooms where reading choice is
offered
Total Yes Total No
Percent
Responses Responses
positive
responses

Classrooms where the teacher chooses the
texts
Total Yes
Total No
Percent
Responses
Responses
positive
responses

42

34

26

61.8%

Yes, it has been more fun to read.
Yes because I finally get to read what I want.
Yes, I have improved at reading and started to
enjoy it.

33

50.7%

kind of i read harder things now so i like being able
to do that.
yes, i feel confident
It hasn't changed it stayed the same

Yes, I used to hate reading now I like it.

yes!i understand more words and i'm a faster reader

No, because I already love reading.

No. I love reading and I always will.

Yes because I used to not like reading and now that
I am reading a good book I kinda like reading.

i like reading if i enjoy the book. if i dont like the
book its boring

It has because I picked out books I like more.

yes because i want to challange my self and be better.

It has i can find more books to read and enjoy them
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YES!!! I yous to hate it so much becuse nothing
was apeeling or fun
Kinda i find it more fun and calming than last year
i can go home and read without not wanting to
now

36
it got easy when i got better at reading last i was not
good at it but now i can read better than i could last
year.
Not really, I've always loved reading. Just like
writing, I have a knack for reading and writing for a
while now.

no, because I always thought reading was fun
yes because before i thought it was kinda boring
before but now I feel confident about reading.

yes it has because at the beginning, i hated reading
because i was not confident in reading and i thought i
was bad until i started paying more attention, and
now my most favorite subject is reading lang/arts.

When looking at the types of responses, both on the yes and no side, some patterns began to
emerge. In the classes that allowed choice in reading material, a large percentage of the students whether
on the positive or negative side talked about the feeling of reading finding it fun, boring, or relaxing. In
addition, many of the students in this class mentioned finding books that they enjoyed or that they wanted
to read. In contrast, many of the responses in the teacher driven classroom focused on the act or skill of
reading. Even when these students said their view of reading had changed in a positive way, they
generally focused on things like being confident, challenging, and getting better at the act of reading.
From this, we may infer that allowing students to practice autonomy in reading material may influence
their feelings toward reading rather than just their ability to read.
Conclusion:
After carrying out this research, the results, observations, and student responses seem to imply
that choice does have an influence on students’ motivation, engagement, and enjoyment. Allowing
students to practice autonomy in their reading material selection seemed to impact attitudes and feelings
towards reading especially related to classrooms where this was not the norm. Survey scores,
observational data, and students’ self reporting aligned to put forth the image that, while not the silver
bullet to fix all student reading challenges, allowing opportunities to provide choice in the classroom can
impact students in a positive way. When a student reads more, they become better readers, and allowing
choice is one means by which to make reading a more natural and authentic experience for students.
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Interestingly, although not included in the data sets, students in the teacher driven class also were
more likely to ask their teacher for increased time reading, for full classes of silent reading, or for book
recommendations. This trend seemed to follow regardless of initial reading ability. The kids in the choice
class often engage in rich book talks, sharing what they are reading with peers and trying to persuade
others to read the same material rather than just mentioning details about the plot. This observational
change mirrors and aligns with the information collected in other avenues. Allowing autonomy and choice
in the classroom positively affects student feelings.
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CHAPTER 5
IMPLICATIONS FOR PRACTICE
Action Plan
After carrying out this research, choice does seem to have an impact on students’ motivation,
engagement, and enjoyment of reading. Looking at both the pre and post survey results and the
observational data, the researcher believes that allowing students to have autonomy in their choice of
reading material positively carries over into their feelings about the text. Students seemed to have deeper
levels of engagement when they were able to actively participate in making meaningful decisions about
their own learning. Students who are more motivated and enjoy the material they are working through, are
more likely to be engaged with the content, leading to deeper levels of comprehension and retention of the
material. These elements are all positive classroom outcomes and lead to the ultimate goal of helping
students become lifelong readers. Giving students academic liberties with some guiding parameters can
encourage students to practice their own autonomy, feeling empowered to read while developing and
increasing motivation, engagement, and enjoyment of the texts.
The researcher plans to continue allowing students to choose their own books for their silent
sustained reading time. The first ten to fifteen minutes of each class block will be opened with the
students reading a book of their own choosing instead of a teacher selected text. In order to make sure that
students are using this time efficiently, she will continue to ask them to reflect on their reading at the end
of this time through the use of a reading log. This will allow her to ask questions, respond to, or even
offer alternative or similar book selections based on her students’ interests and passions. By doing these
things, the desire is that students will encounter a positive classroom environment where they are both
empowered to find books that appeal to themselves while also becoming more excited about the authentic
process of choosing one’s own reading material.
In addition, the positive outcomes found through the process led the researcher to look for
additional ways to implement student choice into her classroom. She wants to explore options for her
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students to make their own learning decisions, whether it is offering several different means of responding
to a lesson as a final assessment, how to practice a learned skill, or the means of presenting information
whether through writing, orally, or visually. These options allow students to feel autonomy in many areas
of the classroom, hopefully increasing their engagement in multiple areas and continuing to bolster their
motivation and engagement with what they are learning.
Plan for Sharing
Because the researcher works in a building where collaboration is a valued skill, she will be
sharing the information and data gleaned from this process with her colleagues. The other team members
at the sixth grade level assisted in collecting data from their students and for that reason the results are
very applicable to all members of the group. While all teachers currently have a set time for students to
read during their class, each classroom varies on whether this is a time of choice or if the students are
reading a set book selected for them by their instructor. Information gathered and the results determined
from this data will be presented at the weekly Professional Learning Community (PLC) meeting. This is a
time where the group looks collaboratively at school and grade level issues with the goal of improving
student achievement and success. Improving curriculum and teaching practices is a primary focus. While
the reading teachers in the sixth grade are the consistent members of all meetings, the building
administrators, instructional coaches, and curricular director cycle through regularly and would also have
access to this information. Something the team is frequently looking for are ways to engage students
more with texts; due to that, the desire to allow additional opportunities for students to practice autonomy
and choice seems like a natural area in which to collaborate as a team.
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